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	I. Aims and vision



What makes people behave the way they do? This question has been asked and researched by various fields. An individual’s nature- the combination of what a man wants, what he feels or experiences and what he thinks-, the environment and the circumstances of the period in which he grows up, all play an important role in his behaviour. As circumstances become more extreme, and put huge pressure on the social coherence, human nature – visible in individual behaviour-, is tested more and so the contours become much more defined. 
In this respect, Roosje Glaser’s story is an example. She, as so many other Dutch Jews in the Second World War, was betrayed during the more and more extreme circumstances of the German occupation. Why would you betray someone else? But also: why would you not? Why would you join the resistance? And was this a conscious choice? Why would you decide to collaborate with the Germans? And was this a conscious choice? And those who did not make any choices? Were they indifferent? Only interested in their own world and ‘grey’?  Roosje’s story also poses the question on how topical the past is. What does the Second World War still have to tell us today? Do we accept that the development in our world today must no longer be interpreted as part of what happened between 1940 and 1945, because the war is now a new taboo? (Von der Dunk, Het nieuwe taboe op de oorlog. De verboden Willem Arondeuslezing, Amsterdam 2011)? 
These questions are at the basis of the lesson series that was developed around Paul Glaser’s book. Roosje Glaser’s exceptional life forms the mirror for young people today. We want to challenge them. Not only to think critically about the choices that were made then, but also about the dilemmas they are facing today. This makes this lesson series about the Second World War new and unusual and we hope that they make students think about the choices they will have to make during their lifetime. Aunt Roosje, a high-spirited, young, modern Jewish woman, is the model for the existential dilemmas of all times with which we also struggle today. How do you behave with friend or foe? Do you welcome fugitives or should they go somewhere else? The school subjects of history and citizenship are going hand in hand in this. Research and thinking skills on the basis of historical knowledge and historical understanding, the so-called historical thinking skills, are the important aspects of the lessons. This puts a high demand on the ability of students to think and act independently and the guidance of the teacher. The student will have to investigate on his own first, supported by the Help Line. The teacher’s guidance has to be effective when the student does not understand and the teacher has to make sure that the quality of the argumentation is maintained.
The lessons have been developed for three different levels: the senior years of primary education, the junior (third year) and senior years of secondary education. They connect to curriculum content such as: The age of the world wars, and especially for aspects of Racism and discrimination, causes of genocide, especially of the Jews, and the German occupation of the Netherlands. In the Dutch history curriculum, we distinguish several domains which together form the main aims we have to achieve. The two most important domains are
domain A: historical skills 
domain B: knowledge of the content of the history from 3000 BC until today.

This guide is intended for teachers in secondary education. In the foundation of history lessons the traumatic period of the Second World War but especially the Shoah cannot be absent. Even if it was just because the past is always more topical than we expect. In the senior years the history students can use the lesson material for their personal projects. 
In this guide we show you the main aspects of the lessons for secondary students. First we pay attention to the didactic and pedagogic approach to the central question: ‘Why do people behave the way they do?’ The same question is at the centre of the lessons for the senior years.

Paul Holthuis. 


	II. Junior years (third year)



1. Before you start:
· As an introduction to Roosje we recommend you read Paul Glaser’s book. The website   http://www.tante-roosje.com/nl/  offers many sources, a summary of Roosje’s life and an interview with Paul Glaser. Also visit this  link: https://www.youtube.com/watch?v=ifjRAfn3pgg 
· The lessons are split into four themes which begin with an introduction and end in a reflective assignment.  This approach and the use of all themes, leads to the best results in learning and understanding.  Teaching all four themes, however, does take up a lot of your teaching time. That is why it is possible to choose a more thematic or modular approach. In that case you adapt your lessons by choosing one or more themes.
· Paul Glaser’s book is the inspiration for the lessons but this does not mean that the lessons are about Roosje. The lessons are about the Shoah as an essential aspect of Dutch history. 
· Reflection pages for students have been added to each theme but it is up to you whether you want to use them. The reflection page of theme 1 offers the most instruction in teaching the students to formulate their answers carefully. The reflection pages of the following themes have less detailed instructions. 

2. Didactic and pedagogic starting points for the junior years of secondary education.
Doing research.
The students are doing research i.e. they work together on small research assignments. In this way they acquire knowledge of the Second World War, especially the Shoah, and they are addressed on the quality of their historical thinking skills. The students work on the research questions independently, in pairs or in a group. They will work with the central question: ‘Why do people behave the way they do’? The research is supported by fragments from Paul Glaser’s book, Dancing with the Enemy, (Amsterdam/Antwerpen 2016) and various other sources. 

Historical thinking skills.
The setting in the lessons is problem based. Students start the work on the assignment on their own. Then they discuss their findings in pairs.  Historical thinking skills play a crucial role. In many assignments students not only have to engage in the time, they are also asked to build a historical context, in which they have to use their knowledge and understanding of various historical thinking skills. By first processing the assignments on their own and then discussing their results, their skills of historical thinking, historical insight, and historical awareness are developed and students will be able to achieve valuable and sensible conclusions. This means, historical thinking skills concepts such as judgement, prejudice, opinion and context are very important. The Canadian historical didactics Peter Seixas en Tom Morton discuss this in The Big Six Historical Thinking Concepts, Nelson Educated, 2013. Especially the 6th concept ‘The Ethical Dimension’ is relevant here. They point out the following guideposts:


	Guidepost 1
Authors make implicit or explicit ethical judgments in writing historical narratives.

Guidepost 2
Reasoned ethical judgments of past actions are made by taking into account the historical context of the actors in question.

Guidepost 3
When making historical judgments, it is important to be cautious about imposing contemporary standards of right and wrong on the past.

Guidepost 4
A fair assessment of the ethical implications of history can inform us of our responsibilities to remember and respond to the contributions, sacrifices and injustices of the past

Guidepost 5
Our understanding of history can help us make informed judgments about contemporary issues, but only when we recognize the limitations of any direct ‘lessons’ from the past.



Educate.
Timeless, existential issues form the backbone of the lessons. Thinking about these contributes to the students’ education. The choices the main characters in Paul Glaser’s book are facing, are in fact dilemmas. They keep coming back to the central question: ‘Why do people behave the way they do?’  We can ask today’s young people this central question in relation to their own problems. This is organised in four themes which are based on Paul Glaser’s book.
The students will be facing a number of choices and have to come to a conclusion or determine their standpoint. In the first lesson (Theme 0) the dilemmas, which are directly related to each of the four themes but are about recognizable situations in the present, are put to them. After the students have researched a theme, they look at their first answers from Theme 0 again. In this way, the process of awareness will be improved.
The ability to empathize with others in another time, also plays an important part. We point out Tessa de Leur, Carla van Boxtel, Arie Wilschut, ‘Just imagine …’; student’s perspectives on empathy tasks in secondary history education, International Journal of Historical Learning, Teaching and Research, Vol. 13.1

Present. 
The students express and explain their findings and choices clearly, both on paper and verbally. A regular class discussion or other approaches (suggested in the themes) may be helpful. Students will learn to listen to each other, debate statements, and express arguments. A class discussion needs to be well organised to be worthwhile (see page 7).


Cross-curricular options
The lessons have been developed for history education in year 3 of secondary education (ages 14-16). Although the skill of historical thinking is at the centre, this skill can also be applied to other subjects in the curriculum.  Citizenship development, Civics and social studies etc. 



3. Introduction to the lesson series
· The material has been split into four themes. Apart from them there are two more themes for the introduction (theme 0) and one (theme 5) for final assignments and conclusions. 
· The lessons will be most effective when they are all taught, but they may be split into modules as well. In that case the maximum learning result is achieved by teaching the whole module (one theme) rather than parts of it. 
· When you decide to discuss a limited number of modules, you only use the introductory question in Theme 0 that apply to your theme. 
· The number of hours necessary to teach one module has not been specified exactly. This is up to the teacher, however, an estimation has been put in the schedule below. 

Estimated teaching time per theme:

	Number of periods/ based on 50 min periods.
	 Chapter Themes

	1 à 2
	Chapter 0: Introduction


	2 à 3

	Chapter 1: Dancing in an insane world
Jr. 20 – 1942 – crisis and occupation

	2
	Chapter 2: Resistance and betrayal in attitude and behaviour
Various forms of resistance and betrayal

	2
	Chapter 3: Life and survival in Westerbork and Auschwitz
How to survive in Westerbork and how to survive Auschwitz?

	2
	Chapter 4: Homecoming?
The reception of the Jews who returned to the Netherlands after the liberation.

	1 à 2
	Chapter 5: Looking back: looking back, reflection and creativity




4. Learning aims 
Learning aims (historical) thinking skills:
Students are able to .....
· empathise with people in historical situations.
· recognize prejudices and explain where they originated from.
· analyse sources and determine their value to specific research questions/assignments.
· appreciate behaviour, events and developments in their historical context.
· compare situations in the past to situations in the present, in order to be able to interpret the relevance of the past in the present and distinguish continuity and change. 
· discuss historical issues using arguments.

Learning aims historical knowledge:
Students understand ....
·  the Western-European Pre- Second World War history (broad outline).
· The course of the Second World War (broad outline).
· The course of the persecution of the Dutch Jews during WW II.
· The differences between types of concentration camps and the circumstances in which the prisoners lived, especially in Westerbork and Auschwitz.
· The attitude of the non-Jewish population towards, on the one hand, the Jewish population and, on the other hand, the German occupier.
· The attitude of the Dutch government on the one hand, and the Dutch civilians on the other hand, towards those who returned from the camps.

5.  (Learning)results 
· The students make a portfolio of the results of their research. There is a format for the reflection forms in this guide, for both the digital and the paper version of these lessons.
· The students will develop an understanding of human behaviour during the Second World War, and the choices that were at the basis of this behaviour. The central question here is ‘Why do people behave the way do?’ This question is still valid today. 
· The students become aware of their own moral development. They are also confronted with the question what these events (and their consequences), discussed in these lessons, are still teaching us today.
· The students are working individually, in pairs or in groups. They talk to each other and develop the ability to exchange solutions, ideas and opinions and participate in debate/discussion.

6. The teacher’s role: ideas and suggestions.
Before you start:
Class discussions:
Earlier in this guide we discussed the importance of class discussions for these lessons. A brief explanation:
· First give the students individual time to think about and make a few notes of their arguments for a statement or theme. 
· Then start the class discussion, led by the teacher but in due course perhaps by a student. 
· Since experience teaches us that in a larger group, not every student participates actively in class discussions, we suggest a group of students is chosen to give feedback on the process of the discussion/debate. The use of a feedback format to look back on the discussion, is advisable. A suggestion for such a format can be found in the appendix in this guide.
· A class discussion always includes a recap from the group who provides the feedback, after which the other students and teacher respond to the feedback. 
· In each of the themes, you will find suggestions for subjects for a class discussion.

The research assignments:
· The research assignments are done individually or in pairs unless otherwise indicated. 
· Suggestion: ask students to do the assignment individually and then talk about their findings in pairs or groups. Together they will achieve results which they will be able to underpin. 
· This approach is intended to make students think about their own arguments. By then discussing this with each other, students learn how the others come to conclusions and to what extend their own arguments are relevant and how they can come to a mutually agreed answer. The method is effective in improving historical understanding.




7. The themes.

	THEME 0



Activities:
The students are introduced to the lessons. The students first make their choices in four dilemmas put to them in a form. Then they are introduced to Roosje Glaser, her nephew Paul Glaser and to information about WWII, relevant for these lessons. 

Content:
· Duration: 1 or 2 lessons (based on 50 minutes per lesson)
· The teacher introduces the lessons. The introduction includes the discussion of the content of the lessons and the use of the website. 
· Aim 1) to clarify the central question in the lessons: ‘why do people behave the way they do?’ This central question is always related to Roosje’s story and the Shoah. It also poses the question whether Roosje and the Shoah are still telling us something today. 
Aim 2) is a technical introduction to enable students to work in the digital environment.
 
The following points are discussed in this introductory lesson:
1. Students determine a point of view with the help of four dilemmas. Each dilemma is derived from the four themes in the lessons.
2. An introduction to Roosje and Paul Glaser
3. A check on the students’ prior knowledge of WW II
4. An introduction to the approaches to the work, the themes etc.

These four points in more detail:

1. DETERMINIING A POINT OF VIEW
The students are making their initial choices i.e. choices they make with their own life experience as context. In the course of the lessons, after working on the research assignments, they will be confronted with these initial choices,.  The dilemmas of today have a connection with the dilemmas in WW II. This is the assignment for this introductory lessons. 

During their lives, people have to make choices continuously. Choices such as friendships, arguments with teachers or parents, at the sports club etc. Sometimes the choice is obvious and simple, often they are difficult.
You will be asked to express your thoughts, choices, opinions and feelings quite regularly. This is where we start. 

Dilemmas 
	Assignment: Dilemmas 
Below you will find four questions/dilemmas. Cross the choice you want to make today. As you can see, dilemma 1 has a different text for boys and girls. Dilemmas 2-4 are intended for all students. At the end of each dilemma you will find the relevant question. Explain your choices in full sentences. Keep your work on the dilemmas carefully. We will return to them at the end of each theme.

	Dilemma 
	Yes
	No 
	I don’t know
	Explain your answer 
	Situation at the time of WW II  The students do not see this column in their form)

	For the girls
	
	
	
	
	

	1.Your teacher says that all girls who do not do well in maths have to go to extra, compulsory math classes, two afternoons a week between 14.30 and 17.00. For six weeks! The girls who do not participate will not be promoted to the next year. School management has decided this. 
You are one of these girls. What are you going to do? Are you going to the classes or not? In other words:
Are you going to fight the rules you disagree with even when this causes huge problems for you?
	
	
	
	
	Situation Roosje is in: introduction of the Star of David and other measures against the Jewish population. 
She refuses to wear the Star of David and continues to teach dance. She chooses to sit in street cafes with a ‘prohibited for Jews’ sign, preferably when there are German officers present. 


	For the boys
	
	
	
	
	

	1.Your teacher says that all boys who do not do well in English have to go to extra, compulsory English classes, two afternoons a week between 14.30 and 17.00. For six weeks! The boys who do not participate will not be promoted to the next year. School management has decided this. You are one of these boys. What are you going to do? Are you going to the classes or not? In other words:  
Are you going to fight the rules you disagree with even when this causes huge problems for you?
	
	
	
	
	Situation Roosje: introduction of the Star of David and other measures against the Jewish population. 
She refuses to wear the Star of David and continues to teach dance. She chooses to sit in street cafes with a ‘prohibited for Jews’ sign, preferably when there are German officers present. 


	For all students
	
	
	
	
	

	2.You are studying for a history test. You are not very good at this subject. You need a sufficient grade for this test otherwise you have to re-sit the year. If that happens you will have to leave school and your parents will be very upset. How are you going to solve this? You could go to Peter for some help. He is top of the class for history. However, Peter is not really a friend. You always fight with him and he once beat up your younger brother. Are you going to ask for his help with your history problem? In other words: 
Are you going to ask your worst enemy for help?
	
	
	
	
	Situation Roosje: She gets involved with an SS-officer in Westerbork. He gives her a job as his secretary and introduces her as such to Gemeker. This is how she protects herself from being sent on a transport. When this officer is transferred, her protection disappears and eventually she is put on a transport to Auschwitz. 


	For all students
	
	
	
	
	

	3.You have become friends with a boy of whom you know that he is an addict and who makes a lot of money by dealing hard drugs. You like him because he is kind to you. You value his friendship but at the same time you realize that this friendship can be dangerous to you. You could become an addict or get into trouble with the police or all kinds of other drug problems.
Could you be friends with someone who almost certainly will cause you huge problems?
	
	
	
	
	Situation Roosje: Roosje gets involved with an SS-officer in Auschwitz. She sleeps with him and dances for other SS-officers. She is aware that these same officers want to murder all Jews in Auschwitz, including her.


	4.One of your classmates is a fugitive from Syria. His results are not good enough to continue into the next school year. Nevertheless, the decision is taken to make an exception and promote the student due to the special circumstances. How do you feel about this?
Do you think some people should be given more opportunities  than others?
	
	
	
	
	Situation after 1945: The Jewish survivors who are returning from the camps after the war were not exactly welcomed back by part of the population nor the government. The government responds with a referral to a decision they took in London (1944). Jews will be treated in exactly the same manner as others repatriating. They are not able to claim a special position.



2. Introduction to aunt Roosje and her nephew Paul Glaser
· It is important that in your instruction aunt Roosje comes to life, as it were.
· Central question: ‘Why do people behave the way they do?’ This question is important at all times and in all circumstances but in extreme circumstances people’s behaviour is emphasized. The 30ties and WWII were such extreme times.

· Sub-questions: 
· Who was Roosje Glaser? Who is Paul Glaser? An introduction to aunt Roosje and her nephew Paul with the help of a brief sketch of Roosje or:    https://www.youtube.com/watch?v=_8HZKO9oS0Q .  
!!!! Bring Roosje to life:  not only by showing the documentary but also by reading fragments from Paul Glaser’s book, Dancing with the Enemy, to the class. In the course of the lessons much more information about Roosje gradually becomes available, so do not spend too much time on this now.
!!!! Discuss Paul Glaser’s motives for trying to find out about his family’s secret. Information about this can be found in his book Dancing with the Enemy. My family’s Holocaust secret, De Bezige Bij, (2016) or in the available videos.
· Explain that the central question ‘Why do people behave the way they do?’, will be discussed in the following themes.
· What kind of world are we talking about?  (From the 20ties until 1942)- Theme 1: Dancing in an insane world.
· Why and how do people decide to join the resistance? How and why do people turn to betraying others? Why do others choose neither? - Theme 2: Resistance and betrayal, attitude and behaviour.
· Are Westerbork and Auschwitz about living or surviving? - Theme 3: About life and survival in Westerbork and Auschwitz 
· What happens to you after you return from the camps? -Theme 4 Homecoming?

3. An introduction into the Second World War
· These are suggestions!! (i.e. the teacher chooses what he wants to introduce and how he wants to teach this):  
· Since this series of lessons is intended for the top years in the junior school (14-16 years old) some prior knowledge of WWII is expected. Find out what your students know. Lead a short class discussion to find out what they know, are there family or local stories etc.?. 

4. Approaches to the work
· Explain to the students that they can try to find answers to the assignments by:
· Historical thinking skills
· Sources research
· Empathy toward people and times
· Learning to think in a historical context
· Discussion and giving (historical) judgment 
· Showing other witnesses, besides Roosje
· Tell the students they will be working on the research assignments individually and occasionally they will be working in pairs or a group. Explain that there will be class and group discussions.
· Explain how the website works.  Tell students about the availability of helplines.
· The students know about the digital helplines. The students should refer to them first, before asking the teacher. 


	THEME 1:
 Dancing in an insane world



Activities:
In this theme the students research 1) aspects of the history before the German occupation and 2) the implications of the German occupation for Jewish and non-Jewish civilians of the Netherlands between May 1940 and the summer of 1942.

The students may make use of the helplines on line when they do not know how to approach an assignment. One of the helplines is a list of terminology in which they find explanations for the underlined words in the text. Another helpline describes a number of historical skills. In this chapter the students have to be able to contextualize, explain continuity and discontinuity, empathize, evaluate and judge.

Prior knowledge:
· The students have a basic knowledge of: the end of WWI, the Weimar Republic, the economic crises in the 30ties, the rise of national socialism in Germany, the May days, the German occupation of the Netherlands. The NSB (National socialist organisation in the Netherlands)

Lesson aims:
Analysis of historical sources. Emphasis is on:
· Engage/empathize – students are able to see through the eyes of historical people and situations. 
· Compare and contextualize – Students are able to compare historical events and explain them within their context.
· Continuity and change – Students are able to recognize and analyse important changes.
· Argumentation – students are able to participate in class discussion/debate

The research assignments:
· First the students work on their assignments on their own, after that they discuss the results in pairs or in groups.
· Primary support: the online helplines
· Secondary support: the teacher coaches, gives additional information as he sees fit when the helplines are not sufficient for a student.
· Initially the results of the research assignments are discussed by the students in pairs or groups. The teacher may choose to then discuss the results with the students. Since the answers may not always be clear cut, the interpretation of the answer is left to the teacher and students. 
· The final assignments can be used for small group discussions. The teacher can then make a class inventory of all the results.

Reflection:
At the reflection stage of theme 1, a class discussion is suggested. Here are a few ideas: 
· The theme of ‘exclusion’ in the Netherlands or anywhere else in the world.
· Consider the feeling of being excluded. Do you know examples of exclusion? Has this ever happened to you? Do you know others who are excluded? Do you exclude others?  How do you feel when this happens? What do you do when someone in your class is excluded by others?
· The theme ‘Mayor in war time’. 
During the occupation of the Netherlands the mayor of a city played an important part. A measure from 1937 dictated that in case of an occupation by a foreign power, civil servants had to remain in their offices as long as possible. But what did ‘as long as possible’ mean? Which measures of the new foreign power were you willing to accept? Some mayors felt that by staying on, they would be able to reduce some of the worst aspects of the measures. Others decided not to accept anything and resigned. A third group obeyed the German orders.  
· Do you know examples of ‘mayors in war time’ in your environment? Have you ever been a ‘mayor in war time’?
· The theme how would you…..?
· Imagine you are living at the beginning of May 1942 and you are not Jewish. How would you have responded if you saw someone with the Star of David on his coat?  
· Imagine you are living at the beginning of May 1942 and you are Jewish and you have not been arrested yet. How would you have responded to the order of having to wear a Star of David from now on?



	THEME 2:
Betrayal and resistance, attitude or behaviour.



Activities:
In this theme the students will research the attitude towards the German occupier of the non-Jewish Dutch population.
The students may make use of the helplines on line when they do not know how to approach an assignment. One of the helplines is a list of terminology in which they find explanations for the underlined words in the text. Another helpline describes a number of historical skills. In this chapter the students have to be able to contextualize, explain continuity and discontinuity, empathize, evaluate and judge.
Prior knowledge:
The students have a….
· basic knowledge of the German occupation of the Netherlands
· basic knowledge of the course of the war in Europe between 1940 and 1942.
· basic knowledge of concepts such as betrayal, resistance, going into hiding, persecution of the Jews and adapting.

Lesson aims:
Analysis of historical sources. Emphasis is on:
· Engage/empathize – students are able to see through the eyes of historical people and situations. 
· Compare and contextualize – Students are able to compare historical events and explain them within their context.
· Evaluation – students are able to come to a conclusion on the basis of historical thinking skills.
· Argumentation – students can participate in class discussion/debate

The research assignments:
· First the students work on their assignments on their own, after that they discuss the results in pairs or in groups.
· Primary support: the online helplines
· Secondary support: the teacher coaches, gives additional information as he sees fit when the helplines are not sufficient for a student.
· Initially, the results of the research assignments are discussed by the students in pairs or groups. The teacher may choose to then discuss the results with the students. Since the answers may not always be clear cut, the interpretation of the answer is left to the teacher and students. 
· The final assignments can be used for a class discussion. The students should first make some notes of their arguments.

Reflection:
At the reflection stage of theme 2, a class discussion is suggested. Here are a few ideas: 
· The theme ‘choosing’.
· If I have to choose between my loved ones and my neighbours, I will always choose my loved ones.
· The theme ‘understanding’.
· I can understand that the largest part of the Dutch population tried to live as normal a life as possible during WWII. 
· The theme ‘forming an opinion’.
· When I form an opinion of people, I sometimes jump to conclusions. 



	THEME 3:
About life and survival in in Westerbork and Auschwitz



Activities:
In this chapter the students research the circumstances under which the prisoners in Westerbork and Auschwitz had to live and what this could mean for the choices they made.
The students may make use of the helplines on line when they do not know how to approach an assignment. One of the helplines is a list of terminology in which they find explanations for the underlined words in the text. Another helpline describes a number of historical skills. In this chapter the students have to be able to contextualize, continuity, discontinuity, empathy, evaluate and judge.

Prior knowledge:
The students have a…
· basic knowledge of concepts such as holocaust, Shoah, concentration camps.
· basic geographical knowledge so that they are able to find out where the camps were situated.
· basic knowledge of the course of the war in Europe between 1942 and 1945.

Lesson aims:
Analysis of historical sources. Emphasis is on:
· Engage/empathize – students are able to see through the eyes of historical people and situations. 
· Compare and contextualize – Students are able to compare historical events and explain them within their context.
· Representative – Students are able to explain whether behaviour is typical.
· Determine a point of view- Students are able to form and defend a moral point of view on the basis of historical thinking skills.
· Argumentation – students are able to participate in class discussion/debate
 
The research assignments:
· First the students work on their assignments on their own, after that they discuss the results in pairs or in groups.
· Primary support: the online helplines
· Secondary support: the teacher coaches, give additional information as he sees fit when the helplines are not sufficient for a student.
· Initially, the results of the research assignments are discussed by the students in pairs or groups. The teacher may choose to then discuss the results with the students. Since the answers may not always be clear cut, the interpretation of the answer is left to the teacher and students. 

Reflection:
At the reflection stage of theme 3, a class discussion is suggested. Here are a few ideas: 
· The theme ‘circumstances’.
· Do you think that Roosje’s behaviour is a good example of the behaviour of the prisoners in Westerbork in general?
· The theme ‘keep going’.
· Do you think that the way in which Roosje kept going in Westerbork and Auschwitz is justifiable or not?
· Imagine Roosje had been your aunt. Would you be proud of her? 





	THEME 4:
Homecoming?



Activities:
In this chapter the students research how the Jews who had survived the camps were treated on their return.

The students may make use of the helplines on line when they do not know how to approach an assignment. One of the helplines is a list of terminology in which they find explanations for the underlined words in the text. Another helpline describes a number of historical skills. In this chapter the students have to be able to contextualize, explain continuity and discontinuity, empathize, evaluate and judge.


Prior knowledge:
The students have a….
· basic knowledge of the liberation of Europe in 1945
· basic knowledge of the liberation of the Netherlands between September 1944 and May 1945.
· basic knowledge of the state of affairs in the Netherlands between 1945 and 1950.

Lesson aims:
Analysis of historical sources. Emphasis is on:
· Engage/empathize – students are able to see through the eyes of historical people and situations. 
· Causality – Students are able to explain intended and unintended effects of homecoming 
· Determining a point of view- students are able to determine and defend a moral a point of view based on historical thinking skills.
· Argumentation – students are able to participate in class discussion/debate
 
The research assignments:
· First the students work on their assignments on their own, after that they discuss the results in pairs or in groups.
· Primary support: the online helplines
· Secondary support: the teacher coaches, gives additional information as he sees fit when the helplines are not sufficient for a student.
· Initially, the results of the research assignments are discussed by the students in pairs or groups. The teacher may choose to then discuss the results with the students. Since the answers may not always be clear cut, the interpretation of the answer is left to the teacher and students. 
· The final assignment is suitable for practicing evaluation, in which they use ‘on the one hand….’on the other hand’ to form a balanced judgement. Initially they can take stock of their own ideas. Then in groups of no more than four students, they discuss the title or they may come up with a new title. The teacher decides how the results are presented. 



· Reflection:
· At the reflection stage of theme 4, a class discussion is suggested. Here are a few ideas: 
· The theme: ‘Care and support’.
· Imagine one of your fellow students is a fugitive and is threatened with extradition. His own country is ruled by a dictator, the reason why he fled from his country. Are you going to help him and intervene? And if so, what are you going to do? If not, why not?
· The theme: ‘treating people equally’.
· Do you think that the Dutch government in London took the right decision when they stipulated that all the war victims had to be treated in the same manner?
· Do you think that a fugitive from, for instance, the Middle East has the same duties and rights you have?



	THEME 5:
Evaluation and looking to the future



Activities:
In this chapter the students reflect on their experiences in the lesson series, in a reflective but also in a creative way. There are two assignments available to the students.  They can do both, or the teacher may decide to choose just one of them.

Review, reflect, create
Teacher’s role: instruct, structure and guide/coach

Option A asks the students to reflect explicitly on the central question: Why do people behave the way they do?’ They will do this partly individually, partly in groups and partly as a class. 
Option B asks students to work individually because it puts a demand on the student’s creativity and offers options to produce a publication which could be inspirational. The central question’ why do people behave the way they do?’ is discussed more implicitly. This assignment requires a higher level of thinking and creativity.
A combination of both assignment covers all skills but will obviously take more time.

The options:
A. The students work individually and ask themselves:
a. whether their initial point of view which they took in the dilemmas of Theme 0, have changed because of the lessons.
b. which of the four examples of human behaviour has stuck in their minds most, and why?

c. Then the students discuss the results of A and B in groups of four and turn the results into a joined result they all agree with. 
d. The results are put on a poster which is stuck on the wall in the classroom. The students walk around and find out which conclusions other classmates have written down. The teacher could follow this with a class discussion. 
.  

B. The following assignments may be considered as an alternative or complementary. The assignments are realistic which places the student in the reality of today. The students do the assignments individually. 

	Introduction
The Second World War began in 1939 and ended in 1945. Does it still make sense to pay attention in history lessons to an event that took place such a long time ago? After all, to this day wars and awful things are still happening in the world. Do we even learn from the past?

The assignment is based on the commemoration ceremony in the Netherlands. The teacher may replace this with the dates and ceremonies in their town/ country.

	Optional assignments:

	
1. The Jews who were murdered between 1940 en 1945 are commemorated in your town every year on May 4th. As part of the ceremony a secondary school student speaks briefly. Use the questions above and your experience from the lessons to write your speech for this commemoration in your home town.

2. Every year on May 4th, a secondary school student reads a poem during the national commemoration at the National War Monument in Amsterdam. Use the questions above and your experience from the lessons to write your poem for this national commemoration.

3. Every year on May 4th, the victims of the Second World War are commemorated in your town. The local newspaper publishes a special issue that day and a secondary school student is asked for a contribution. Use the questions above and your experience from the lessons to write your contribution in the form of a comic strip for this commemoration in your home town.

4. The teacher can formulate his own realistic assignment.




























	III. SENIOR YEARS OF SECONDARY 



3. Didactic starting points. 

1. Research.
On the basis of a (historical) case the students do research either individually or in groups (teacher’s choice). There is a selection of cases that are all directly or indirectly connected to Paul Glaser’s book: Dancing with the Enemy, Amsterdam/Antwerpen, 2016. The central question is ‘Why do people behave the way they do?’ The research is supported by available sources but the students will have to collect their own sources as well. Point 2 (page 18) shows a few examples of research cases, however, you can always replace them with your own research cases.
The scale of the research and the time spend on it, depend on the approach of the school, that is why you will not find any indication other than that this research could be used as (part of) a personal project. 

2. Whole Task First (WTF).
· The students can choose a case and refer to the sources archive on the website of the education project ‘aunt Roosje’, or Tante-Roosje.com. The latter also contains extra, often very special, archive material. Apart from this, students also have to find their own sources. 
· In its most basic form this is a problem based approach. Students are faced with a complex problem and get to work. Initially this approach was intended for one (lesson) period. In the case of teaching history, it would be more appropriate to apply this approach to a series of lessons in which students research one case. One (lesson) period would be too short. 
· Students who are having difficulty finding an approach to the problem or who run into difficulty during their research, may refer to the online helplines. Students can refer to them individually and independently. We call this first line support. Should the helpline not offer the necessary support, the student consults his teacher, the second line support. This approach increases the level of responsibility the students will feel towards their own learning process, in which they learn to solve their own problems and only ask for help when necessary. In the helplines the students find out at which levels they can work with historical thinking skills. This will challenge them to achieve new levels. The initiative, therefore, is first and foremost with the students.
· This demands a thorough preparation from the teacher, based on his knowledge of the students and the lesson material. The combination of knowledge of both the students and the lesson material is important since this is the only way the first and second line of support can be applied properly. 
· The teacher has to aim for an understanding of what each student still lacks, and therefore has to develop, in his knowledge and skills. This understanding is the basis for deciding the level of support. In order to gather this information, you could consider diagnostic testing of the students’ knowledge and necessary historical skills of a topic. You then analyse the level of support necessary for either weaker or stronger students. In this way you differentiate your teaching.
· For this series of lessons, the helplines have been formulated in several aspects, based on a broad idea of the problems many students may have with history lessons. These are: 1) strategies and historical skills which teach historical thinking skills. The historical skills are presented from basic to complex in steps/levels.; 2) knowledge of historical concepts, events and persons, in a vocabulary list and a persons list; 3) timelines; 4) writing historical research. 
· In the digital version of this lesson series the students can use the online helpline.

3. Present.
The students complete their research by writing an essay, a media presentation, or other methods of presentation. The teacher decides the presentation and the assessment method. Assessment can take the form of a Rubric (see material senior years), a peer-review, a grade etc. The most important criteria for assessment should be: the way in which the students express and argue their findings and judgements, the quality of the historical sources research, the quality of the research itself, and the form, structure and the execution of the research. 
A Rubric has been added to the student material to enable them to see which elements determine good research. It is up to the teacher whether he wants to use it for assessment or not.

4. Historical thinking skills.
The students base their research on recognizable elements of historical research. In a problem based setting they use their skills in historical thinking skills as Van Boxtel and Van Drie, formulated in the model below. Students specifically pay attention to source analysis, but also use other historical skills. They empathize with historical situations and people and interpret from a specific historical context. The levels of historical thinking skills are indicated in the Rubric.

[image: ] 

2. Research cases
The following six cases can be researched. They are directly or indirectly derived from Paul Glaser’s book. The (research) questions are suggestions and therefore not compulsory. The teacher may formulate his own cases, however, they should be related to the central question: ‘Why do people behave the way they do?’ The case should be introduced instead of just asked as a single question. The aim is to sketch a situation which will stimulate students to approach, develop and eventually present their own research.  The presentation may be varied: an essay, a sizable project, a lecture, an exhibition, a PowerPoint.
These research cases are also useful for a personal project. Apart from files and digital source material the website also offers support by providing a number of biographical outlines.
   
· What made people like Leo Crielaars, Kees van Meteren or Henk Coljee behave the way they did?
Research into being on the ‘right’ or the ‘wrong’ side during the Second World War.
After the war people were very quick to decide who had been on the right side and who had been on the wrong side; who had been involved with the resistance and who had been a collaborator. Later on this distinction was not as clear. In 2001 a book by Chris van der Heijden, Grijs Verleden. Nederland en de Tweede Wereldoorlog, Contact, 2001, was published. He described that the majority of the Dutch population muddled on in a grey area, ‘where coincidence, circumstances and small opportunism decided the behaviour; not a moral choice’. Today this book is under discussion as well, since it may have gone too far in putting the attitude of the non-Jewish population towards the German occupier into perspective.
Paul Glaser’s book, Dancing with the Enemy. My family’s war secret, Amsterdam 2016, implicitly discusses the central issue of the behaviour of non-Jewish Dutch population. The book tells the story of his Jewish aunt Roosje who is betrayed twice, ends up in Westerbork, Vught and Auschwitz but survives the war. Several other people play an important part in this, such as Leo Crielaars, Kees van Meteren and Henk and Magda Coljee. How do you take position in extreme circumstances when somebody you know gets into trouble?
Why did people like Leo Crielaars, Kees van Meteren and the Coljees behave the way they did during the war?

· Martha, Rachel and Roosje
Research into surviving concentration camps. 
In Paul Glaser’s book, Dancing with the Enemy. My family’s war secret, Amsterdam 2016 the author describes his aunt Roosje’s life in camps such as Westerbork, Vught and Auschwitz. In order to survive she has to make choices when she faces existential dilemmas. She becomes friends with a sub-commander of Westerbork, she tries to have a good relationship with the female guards in Vught and she gets involved with an SS-officer in Auschwitz. In Auschwitz Roosje also develops a close friendship with two young Belgian women, Martha en Rachel. 
What do you do when you have to survive extreme circumstances? What does friendship mean is such circumstances? Is that the reason for survival or is ‘each to his own and God for all’ the leading principle? 
Why did Roosje behave the way she did in the camps? 

· Homecoming.
Research into the return of and care for the Jews who survived the camps.
During the occupation an estimated 700.000 to 800.000 Dutch citizens, amongst who 107.000 Jews, were transported to Germany. When the war in Europe ended in May 1945, the Dutch citizens who had survived returned home. Among them prisoners of war, hard labour prisoners, imprisoned resistance fighters, and a small group of Jews. During the war the Dutch government in London stipulated that after the war the Jews ‘would not be treated any different from, but instead equal to all others’. 
Why did the Dutch population receive the repatriating Jews in the way they did?


· Life in Westerbork.
· Research into everyday life in Westerbork between 1939 en 1945.
Westerbork was opened in October 1939 in order to house Jewish fugitives from Germany. During the war it became a transit camp from where Jews were transported to Auschwitz, Sobibor, Theresienstadt and other camps. At its peak it housed around 10.000 people. When the camp was liberated in April 1945, there were around 900 people left. 
In comparison to camp Vught, Westerbork seemed to have a lenient regime. Is this impression correct? How did people survive and life in Westerbork?
Why did the living circumstances in Westerbork develop differently from those in camp Vught?

· What do the Second World War persecutions mean to us today?
Research into the relevancy of the Second World War today.
Between the end of the Second World War and today, much has changed in the way we commemorate the war and especially the Shoah. But not everything changed. Change and continuity tend to go hand in hand. What has changed in the way we look back on the war and the Shoah since 1945? What does this period in our history still tell us today?
What do the persecution of the Jews and the Second World War still tell us today?

· Silence after the war?
Research in the way children and grandchildren come to terms with the war past of their parents and grandparents.
After the war John – father of Paul Glaser, the author of Dancing with the Enemy. My family’s war secret, (Amsterdam 2016) – does not speak about his past with his children. Still, Paul discovers the family secret and with it the war history of his family. Two cases come together here: 1) the Jewish father who never talks about his perished family members again 2) his son who starts a search into his own past and writes a book about his aunt. Children of people who collaborated with the Germans (i.e. members of the National Socialist Movement) during the war are victims of the war as well.  They too have had to live with the war past of their father/mother. How did the generations come to terms with the events of the war?
How did children and grandchildren come to terms with the war past of their (grand)parents after 1945. 

3. Learning aims/ learning results.
Students are able to….
· organize and execute a research plan;
· formulate logically related research question;
· select sources relevant for the research;
· apply historical thinking skills at the correct level and relevant to the research:
· analyse sources and determine their value for the research 
· causality and contingency in description and analysis of historical situations and recognize/describe developments.
· recognize typical human behaviour or the lack thereof  
· recognize prejudices and explain their origins 
· appreciate acts, events and developments in their historical context.
· compare and contrast situations in the past and present so that they can explain the meaning of the past to the present and distinguish continuity and change in it.
· discuss historical questions with arguments 

The nature of the research determines which historical skills are emphasized; not all historical skills need to be applied.


4. Assessment.
Every teacher has his own approach to the assessment of research, however, some important conditions need to be taken into consideration:
· Assessment is transparent i.e. the student is able to understand because the aspects to be assessed are known to him beforehand;
· Assessment is informative i.e. the student is given feedback on which parts are well done and which parts could have been done better;
· Assessment is realistic i.e. the student is not overestimated concerning what is expected of him in his particular school year and level.

A good Rubric lives up to these standards and can be very helpful and an example has been added to the student material.
The weighing of the criteria is up to the teacher. If you emphasise the historical skills, you could weigh this in your assessment. If you want to emphasise historical thinking skills you can weigh this in your assessment, however, every teacher is free to use his own assessment system.


Feedback form for class discussion/debate 

	Number of participants in the discussion/debate:

	· ‘Participants’ = the class/debaters:
· The chairperson:

	Participants allow others to have their say
	0 0 0 0 0 
	Participants do not allow others to have their say

	Participants use many verifiable historical facts in the discussion/debate
	0 0 0 0 0
	Participants do not use verifiable historical facts in the discussion/debate

	Participants use many verifiable historical examples in the discussion/debate 
	0 0 0 0 0
	Participants do not use verifiable historical examples in the discussion/debate 

	Participants make many comparisons between past and present  in the discussion/debate
	0 0 0 0 0
	Participants do not make comparisons between past and present  in the discussion/debate

	Participants use recognisable historical skills in the discussion/debate
	0 0 0 0 0
	Participants do not use recognisable historical skills in the discussion/debate 

	Participants use historical skills in a significant way in the discussion/debate
	0 0 0 0 0
	Participants do not use historical skills in a significant way in the discussion/debate

	Participants are trying to persuade each other with historical arguments in the discussion/debate 
	0 0 0 0 0
	Participants are trying to persuade each other with other than historical arguments in the discussion/debate 

	Participants use logical reasoning
	0 0 0 0 0
	Participants do not use logical reasoning 

	xxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxx
	xxxxxxxxx
	xxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxxx

	The chairperson introduces the topic of discussion
	0 0 0 0 0
	The chairperson does not introduce the topic of discussion

	The chairperson makes sure all participants are involved in the discussion/debate
	0 0 0 0 0
	The chairperson does not involve all participants in the discussion/debate

	The chairperson encourages quiet participants and slows down the dominant speakers
	0 0 0 0 0
	The chairperson does not encourage quiet participants and allows others to dominate

	The chairperson makes sure the discussion/debate does not get off track
	0 0 0 0 0
	The chairperson allows the discussion/debate to get off track.

	The chairperson regularly summarizes the discussion/debate
	0 0 0 0 0
	The chairperson does not summarize the discussion/debate

	The chairperson leads the discussion/debate effectively
	0 0 0 0 0
	The chairperson does not lead the discussion/debate effectively

	The chairperson keep his opinion to himself
	0 0 0 0 0
	The chairperson expresses his own opinion explicitly

	General impression



	Points of attention 
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